Miniversion: The case of »teacher quality« in Slovenia

1. Legal basis of teacher education

In Slovenia there are no official documents at the state level, which explicitly talk about teacher quality. Some assumptions about the issue can be drawn from regulative document which defines teachers’ probation period and their professional exam at the end of it (Pravilnik o pripravništvu strokovnih delavcev na področju vzgoje in izobraževanja [Regulations about probation period of professional workers in the filed of education], 2006).

2. Key teacher competencies
The Bologna reform stimulates universities and faculties to write new programmes according to European recommendations. The description of acquired competencies after finishing the programmes is one of them. In this frame, the extensive debate was going on about teacher competencies after finishing their studies at different faculties that educate teachers. I will present the example of Faculty of Arts in Ljubljana. The Faculty of Arts educates teachers for upper primary and secondary schools (i.e. languages, history, geography, sociology, philosophy). After a broad discussion which included participants from different level of education (teachers from primary and secondary schools, principals, teacher educators from faculty) a consensus was reached on a common list of teacher competencies that students should develop after completing their masters’ degree (in a consecutive model). These competencies fall into five areas: (1) effective instruction, (2) long-life learning, (3) classroom management and communication, (4) assessment and evaluation of individual’s learning progress, and (5) professional competencies in a more general sense. The competencies are listed in Appendix 1 (Učni načrti splošno pedagoško-psiholoških predmetov in specialnih didaktik na Filozofski fakulteti, 2005).                       

After these discussions at the Slovene universities, a necessity was recognised at state level to establish a common framework for teacher education and define generic competencies that would be common to all teachers. A professional group was established at Slovene Ministry for Education and Sports, at the Office for Educational Development, which developed a proposal of five groups of competencies 1. communication and relationships, 2. effective teaching, 3. organisation and leadership, 4. cooperation with working and social environment, and 5. professional development. The basic prerequisite for the development of these professional teacher competences is solid subjects’ knowledge. The 1st and the 2nd group of competencies should be achieved at the basic level during masters’ degree study, the 3rd, 4th and 5th group of competencies should be developed during probation period and in in-service training. Competencies are described in Appendix 2.  The list of competencies is not official yet, it is still in discussion.  

Appendix 1: 

COMPETENCES developed during undergraduate studies at the Faculty of arts 

1. effective instruction

· reformulation and transmission of subject content to the learner in a manner appropriate to the learner's needs,

· ability to link aims, content, methodology and learner need when carrying out the teaching process,

· ability to plan, organize and execute all learning activities efficiently,

· mastery of basic research principles in education and effective use of these principles in promoting learning and teaching, 

· encouragement of active and independent learning, which enables learners to plan, evaluate and manage their own learning,

· encouragement of cooperative learning to develop students social skills and enable students successful work in heterogeneous groups.  

2. long-life learning

· use of appropriate methods to increase students motivation and foster learning strategies which enable lifelong learning,

· encouragement of positive learner characteristics: flexibility and persistence in facing new tasks and challenges, ability of self-evaluation,

· use of ICT and development of ICT literacy in learners,

· development of social and communication skills in learners.

3. classroom management and communication

· ability to effectively communicate with learners and develop a positive rapport with them,

· ability to create an encouraging learning environment in which diversity is valued and each learner feels accepted, safe and self-confident,

· ability to formulate clear rules of behaviour and classroom discipline which are based on respect towards all participants,

· ability to deal effectively with inappropriate behaviour, aggression and conflict and use appropriate strategies to solve these problems,

· giving all learners equal opportunities and adapting work to their individual needs,

· recognising learners with special needs, their strengths and weaknesses, adapting work to their abilities and, when necessary, cooperating with specialists and specialized institutions.

4. assessment and evaluation of individual’s learning progress

· appropriate use of different methods of evaluation of individual learner progress according to the learning aims and giving constructive feedback,

· evaluation and assessment of learner progress in the area of developing learning strategies, social skills, reading and ICT literacy,

· communicating to parents and other responsible persons about learner progress.

5. professional competencies in a more general sense

· development of a positive attitude towards learners, respect towards their social, cultural, linguistic and religious background, 

· ability to adhere to ethic principles and the law,
· demonstrates and encourages the same positive values, opinions and behaviours that are expected of learners,

· effective communication with parents and other persons responsible for the learners,

· cooperation with other teachers and school staff,

· participation in various activities in the local and wider community and in the area of education,

· planning, evaluation and management of one's own professional development

Appendix 2: 
List of key teacher competencies (Marentič Požarnik, 2006)
1. communication and relationships

Teacher:

1.1 effectively communicates with students, develops positive group climate and good relationships with and between students,

1.2  shows and develops students’ communicative competence in Slovene language,

1.3 develops students’ social skills, understands and uses basic principles and steps of counselling conversation and work with students,

1.4  creates an encouraging learning environment in which diversity is valued and each learner feels accepted, safe and self-confident,     

1.5 (co)creates clear rules for discipline and behaviour in the classroom,  

1.6 uses appropriate strategies for cooping with inappropriate behaviour, aggression and conflicts,  

1.7 shows positive attitude toward students, shows understanding and appreciation of students’ social, cultural, language and religious origins,

1.8 is aware of ethical frame of his work and acts accordingly. 

2. effective teaching

Teacher:

2.1 is fully acquainted with principles and methods for planning, executing and evaluating of learning process, 

2.2 at curriculum concretization, appropriately connects and coordinates goals, content, learning methods, approaches and considers contemporary curricular-didactics knowledge,

2.3 takes into consideration students’ developmental characteristics and principles and successful learning in planning and executing teaching,       

2.4 adapts teaching to students’ individual characteristics in their knowledge, interest, learning styles and learning competencies,     

2.5 with the use of wide range of learning methods and strategies which stimulate students’ cognitive activity, establishes powerful learning environment, 

2.6 efficaciously combines individual, group and frontal forms of teaching,

2.7 uses effective methods to increase students’ motivation and foster learning strategies,

2.8 includes use of ICT in teaching and develops ICT literacy in learners,

2.9 recognises learners with special needs, their strengths and weaknesses, adapts work to their abilities and, when necessary, cooperates with other teachers and specialists,

2.10 is fully acquainted with and uses appropriate methods of students’ achievement assessment and evaluation, referring to students’ knowledge, learning strategies and social skills,

2.11 gives constructive feedback and communicate learning results appropriately. 

3. organisation and leadership

Teacher:

3.1 is fully acquainted with organisational and administrative tasks which are related to planning, executing, monitoring and evaluating of learning process (space and time planning, use of resources and materials),  

3.2 can manage the class effectively, also as a principal teacher of a class.

4. cooperation with working and social environment  

Teacher:

4.1 effectively communicates and cooperates with teachers and other school staff (in teams, in projects),

4.2 effectively cooperates with parents and other persons responsible for the learners,

4.3 establishes cooperative partnerships with other schools and institutions in school district and with other specialists in the field of education,

4.4 knows, understands and works according to institutional frame of school work (legislation…).

5. professional development

Teacher:

5.1 is able to analyse strengths and weaknesses of his own work and plan his own professional development, 

5.2 is open to feedback and advices from his professional environment,

5.3 gets acquainted with new scientific achievements which are important for his professional work, he critically reflects on these knowledge and introduces it into his own practice,   

5.4 uses opportunities for in-service education and innovation in his own work, 

5.5 is qualified for cooperation in research – developmental projects aimed to improve the quality of educational practice.

3. Qualifying to teach (training, qualifications)

The tasks of probationer at the school are defined. Probationer works under the mentorship of experienced teacher. His tasks on the probation are: to get acquainted with planning, organization and execution of the educational programs; to get acquainted with different teaching method; to deepen subjects’ didactics, to get knowledge in the field of students assessment and evaluation, to get acquainted with classroom management methods, students counselling, the ways of problem solving in the field of students’ rights, to work with other teachers and professional services inside the school, to prepare for the work with parents, other teachers and services inside the school, to improve his use of Slovene language as a teaching language, to get acquainted with Slovene constitution, European legal system and national and international acts on human and children rights. To sum up, the most important fields for probationers’ improvement are: subjects’ didactics or teaching methods, classroom management, work and cooperation with parents, fellow teachers and school services, legislation and use of Slovene language.                             

Teachers’ professional exam after one year probation period consist of two parts: one part is legislation that regulates the field of education and acts about children rights, and the second part is Slovene language. Their professional competencies are assessed by mentor and the principal of the school where they are employed. The principal has to observe the candidate in at least five different school hours during teaching. There are no official recommendations to principals and mentors which are the competencies they should assess. They just have to evaluate and write a report on probationer work in three areas: his attitudes toward educational work, his teaching under mentorship (30 hours) and his readiness for independent work in the classroom.    

