ITQ – Identifying Teacher Quality

Toolbox for teacher reflection

Section 4 - Description COMENIUS 2.1:

Training of School Educational Staff
Please describe all the following aspects of your proposal and make sure to answer all the relevant questions.

Please provide your answers on numbered sheets, using the same order and numbering as given in the list of questions.

Please respect the maximum length of text indicated, excluding supporting documents.

1. 
Typology
1.1
Indicate the most important thematic area concerned by your proposal (please tick only one box): 

 FORMCHECKBOX 

Basic skills

 FORMCHECKBOX 

Education for children of specific target groups: (migrants, travellers, gypsies and of children at the risk of exclusion, drop outs)

 FORMCHECKBOX 

(European) citizenship - Regional identity

 FORMCHECKBOX 

Gender issues

 FORMCHECKBOX 

Guidance and counselling 
 FORMCHECKBOX 
Development of partnership approaches between teacher training institutions and the wider world (links between school and the worlds of research, business, and society at large)

 FORMCHECKBOX 
 New pedagogical methods to increase pupil motivation.

 FORMCHECKBOX 

ICT as a pedagogical tool in education

 FORMCHECKBOX 

Intercultural education - Fight against racism and xenophobia

 FORMCHECKBOX 

Quality and evaluation of school education 

X    Continuum of the teaching profession, from initial teacher education to induction and continuing professional development,

 FORMCHECKBOX 

Violence in school - peace education

 FORMCHECKBOX 

Arts education

 FORMCHECKBOX 

Cultural heritage 

 FORMCHECKBOX 
 Promoting Language learning and Linguistic Diversity

 FORMCHECKBOX 
Teachers’ language learning as a means to promote teacher mobility 

 FORMCHECKBOX 

Mathematics

 FORMCHECKBOX 

Sciences and technology in education

 FORMCHECKBOX 

Special needs education

 FORMCHECKBOX 

Environmental education

 FORMCHECKBOX 

School management (including involvement of children, involvement of parents, school facilities…) and autonomy

1.2
Indicate whether the proposal concerns:

X    Initial training for teachers and other educational staff

X    In-service training for teachers and other educational staff

1.3
Taking into account the outcomes, choose the specific objective(s) that you will address:

 FORMCHECKBOX 

The adaptation, development, testing, implementation and dissemination of curricula

X  The adaptation, development, testing, implementation and dissemination of courses (or modules) for the initial or in-service training of teachers or other school education staff

X  The adaptation, development, testing, implementation and dissemination of materials for the initial or in-service training of teachers or other school education staff

 FORMCHECKBOX 

The adaptation, development, testing, implementation and dissemination of teaching methodologies and pedagogical strategies for use in the classroom including the development of materials for use by pupils
 FORMCHECKBOX 

A structured framework for the organisation of mobility activities for trainee teachers including the provision of practical training periods and the recognition of these activities by the institutions concerned

2
Objectives 

2.1 Rationale and background of the project

In a fast changing society it is necessary that teachers engage in constant development: meeting needs and challenges in society and translating those needs to adequate learning strategies and activities for pupils and students. Therefore teachers need to be agents of change. This perspective puts a heavy responsibility on teachers with respect to their professional attitude: they need to reflect upon their professional quality and performance and to take responsibility for their continuous professional development.

Throughout Europe there is a growing awareness that the quality of the teacher is a key element in raising the quality of education. The quality of teachers and their teaching are the most important factors in raising student outcomes. Therefore it is necessary for national governments to develop an explicit teacher policy. This awareness has led to a wide variety of initiatives both on a national level and on an international/European level focusing on the description and use of explicit indicators for teacher quality:

· In several countries explicit indicators for teacher quality are being developed and implemented, in terms of competences, standards, key qualifications or learning goals. 

· One of the OECD recommendations in ‘Teachers matters’ aims at defining clear teacher profiles.

· The European Commission has developed a common European framework for teacher competences and qualifications and started a peer learning cluster on teacher and trainer quality.

The two perspectives, the governmental policy responsibility for safeguarding the quality of teachers and the professional responsibility of teachers for their personal and professional quality and development, both aim at raising the quality of education. However, the two perspectives ask for a careful balance between governmental initiatives focusing on control of teacher quality and teachers’ self-initiative for professional development. 

In the identification of aspects that define teacher quality a number of issues need to be addressed:

· A balance needs to be found between the perspectives of the different stakeholders and their individual concerns (government, schools, teachers and teacher education).

· A balance needs to be found between the values and professional attributes that are expected of teachers and the way in which national or European teacher policies reflect those values and attributes (congruency).

· A balance needs to be found between the governmental responsibility for setting teacher standards and the necessity to create involvement, ownership and professional autonomy of teachers and teacher educators.

· How to include aspects of teacher quality that are difficult to measure (e.g. attitudes and personal qualities)? 

To increase ownership it is necessary to involve teachers in the debates addressing these issues. This project focuses on the development of a “toolbox” that will enable teachers, student teachers, teacher educators and other stakeholders involved in the debate on teacher quality to recognize, reflect upon and evaluate what contributes to teaching quality.
2.2
Aim and objectives

The aim of the project is to develop a toolbox containing reflection tools that enables teachers, student teachers, teacher educators and other stakeholders involved in the debate on teacher quality to recognize, reflect upon and evaluate what contributes to teaching quality. The toolbox should:  

· Empower teachers to participate in national or regional debates on teacher quality;

· Stimulate reflection on different aspects of teacher quality;

· Stimulate collaborative learning both with respect to individual professional development and with respect to school development processes;

· Stimulate sensitivity to and mutual understanding of concerns of other stakeholders.

The tools can be used in a variety of ways:

· In pre-service teacher education with students, 

· in in-service professional development courses for school teachers and teachers in higher education, 

· in reflective activities of teams of teachers or teacher educators as part of school development processes and 

· as part of the processes of development of teacher quality indicators.

The use of the tools can also vary with respect to the object of reflection: a generic reflection on teacher quality in general or a specific reflection on a specific aspect of teacher quality, e.g. teaching in classrooms with a wide diversity of pupils.

During the project, the toolbox contents will be tested in a variety of situations, including a try-out during an intensive Comenius course.

During the project the effectivity of the toolbox will be explored through parallel evaluative research. The research questions will focus on:

· Identification of effective tools for reflection on teacher quality;

· The way in which participants in the pilots identify essential aspects of teacher quality;

· Evaluation of the interactive design process.

Objectives of the project are:

· To design tools for reflection, using different types of input (formal documents, observation of classroom practice, shared experiences and creative activities);

· To pilot the tools of the toolbox in a variety of contexts (pre-service & in-service; teachers, student teachers, teacher educators, other stakeholders; institutional, regional, national and international; generic or specific; small scale and full intensive course);

· To evaluate the pilots;

· To investigate the outcomes of the pilots, both with respect to the aspects of teacher quality that are identified in the pilots, to the effectivity of the reflection process and the effectivity of the design process;

· To adapt and improve the tools of the toolbox, based on the outcomes of the evaluative research;

· To publish the toolbox through the internet;

· To disseminate the project results through workshops at national and international conferences and through a thematic issue of the European Journal of Teacher Education.

2.3
Innovative aspects of the project

The toolbox is innovative in its design:

· Stimulating reflection on teacher quality by the stakeholders involved is closely connected to important debates in education, both on a national and a European level;

· The toolbox will be designed in such a way that it can be used in a flexible way, in a variety of contexts, focusing on either generic or specific reflection;

· The toolbox focuses on collaborative reflection using a variety of reflective sources (formal documents, class room observations, shared experiences and creative activities);

· The toolbox will make use of innovative approaches and instruments (e.g. the scenario writing approach);
· The toolbox will stimulate reflection on and awareness of teacher quality that is necessary for teaching in classrooms with a wide diversity of pupils.

· The toolbox will stimulate a change of perspective, thus increasing sensitivity to concerns and positions of other stakeholders.

2.4
Pedagogical and didactical approaches

The pedagogical and didactical approaches that will be used are characterized by:

· Reflective thinking using a variety of resources (formal documents, observations, shared experiences and creative activities);

· Collaborative learning;

· Stimulation of different ways and styles of learning (investigation, self generating, analysis, exploration, examination/evaluation, identifying, expressive/creative);

· Flexibility with respect to the course design, the tools to be used, the target group and the focus of the reflection (generic or specific).

2.5
Target groups and impact

The toolbox focuses on:

· Teachers: better awareness of essential aspects of teacher quality, awareness of aspects of teacher quality that are difficult to ‘measure’, sensitivity to the concerns of other stakeholders, stronger participation in and ownership of debates on teacher quality;

· Student teachers: better awareness of essential aspects of teacher quality, awareness of aspects of teacher quality that are difficult to ‘measure’, sensitivity to the concerns of other stakeholders stronger participation in and ownership of debates on teacher quality;

· Teacher educators: better awareness of essential aspects of teacher quality (and teacher educator quality), awareness of aspects of teacher quality that are difficult to ‘measure’, sensitivity to the concerns of other stakeholders, stronger participation in and ownership of debates on teacher quality,
awareness of the need to use tools from the toolbox for reflection activities of students in pre-service or in-service teacher education;

· School leaders: awareness of aspects of teacher quality that are difficult to ‘measure’, sensitivity to the concerns of other stakeholders;

· Decision makers: awareness of aspects of teacher quality that are difficult to ‘measure’, sensitivity to the concerns of other stakeholders.

2.6
Duration of the project

The planned duration of the project is three years. This is justified by the fact that the first year will be used to develop the materials. The second year will be used for pilots in a variety of contexts. At the beginning of the third year a full Comenius Intensive Course will be organized. In the third year the tools of the toolbox will be adapted and revised based on the outcomes of the evaluative research on the pilots and intensive course. The third year will also be dedicated to dissemination.

3
Outputs of the project

The main output of the project will be a (tested) toolbox with a variety of reflection tools on teacher quality to be used by teachers, student teachers, teacher educators, policymakers, institutions etc. as part of their pre-service or continued professional development. The toolbox will also contain guidelines on how to use the toolbox in a variety of contexts. One of the results is the design of an intensive course where the full toolbox is used, including teaching guidelines for the course.

The methodology will stimulate teachers or students that use those tools/instruments to

· have better awareness of the standards debate and the implications of the debate on teachers, teacher students, institutions etc.;

· become more active participants in the (national/European) debate on teacher quality and teacher standards;

· strengthen their self-reflection;

· strengthen their critical thinking;

· have better awareness of essential characteristics of teacher quality;

· have better awareness of how to identify teacher quality;

· discuss quality of teaching with teams of teachers within schools, with pupils and with other stakeholders;

· engage in discussions beyond their institution, beyond governmental policies and beyond emotional limitations.

The toolbox will contain four categories of reflection tools:

· Reflection tools using outside sources to stimulate reflection (e.g. formal descriptions of teacher quality like national teacher standards; research publications on effective teaching and learning, etc.);

· Reflection tools using observations of classroom practice (e.g. through video recordings of class room practices);

· Reflection tools using shared experiences (e.g. through reflection on ‘your most remarkable teacher’ and diary writing and the exchange of these reflections);

· Reflection tools using creative and expressive activities (e.g. role plays to understand concerns and perspectives of other stakeholders, drawings, use of metaphors, etc.);

All tools will stimulate reflection on teacher quality (‘what is …’) and on the identification of indicators of teacher quality (‘how to observe …’). Through the variety of tools different ways and styles of learning will be stimulated: investigation, self generating, analysis, exploration, examination/evaluation, identifying, expressive/creative.
Furthermore, the toolbox and its instruments are tested in the participating countries in a variety of contexts with teachers or teacher students. The full collection of tools will be tested in an international intensive course (autumn 2008) which will be announced on the Comenius course catalogue. The course design and teaching guidelines will be explicit outcomes of the project.

Parallel to the testing of the toolbox and its instruments an evaluative and comparative research will be done. This research will have three aims:

· The evaluative research focuses on the learning effects and on the subjective judgments on effectiveness and satisfaction as perceived by the participants. Data will be collected through self-evaluation journals by teachers who use the tools and by feedback from participants through systemized evaluation forms. Through this research the underlying assumptions that are the base for the design of the instruments are tested. The outcomes of the evaluative research will be summarized in an evaluation report which will be used to improve the toolbox and its instruments before dissemination.

· The comparative research will focus on the outcomes of the reflections of the participants. It will compare the ways in which participants identify teacher quality and compare those with formal documents that define teacher quality on national or European level. The results of this comparative research will be summarized in a paper for the European Journal of Teacher Education and can provide new perspectives in national and European debates on teacher quality and the development of effective teacher policies.
· The evaluation will also focus on the design process and will evaluate the effectivity of the interactive design and the underlying assumptions.
	
	Output
	Nature
	Structure & content
	Target group
	Language

	1
	Toolbox
	Didactic materials
	Toolbox, containing tools that can be used in a variety of contexts and target groups
	T, TE, ST, SL, EDM
	CZ, EL, EN, PL, PO, SL

	2
	Comenius course design
	Course materials & teaching guidelines
	5 days international course where all tools of the toolbox will be integrated in one course design
	T, TE, SL. EDM
	CZ, EL, EN, PL, PO, SL

	3
	Evaluation report
	Report
	Focusing on the appreciation and effectiveness of the tools of the toolbox

Focusing on the aspects of teacher quality identified by participants on the pilots. 
Focusing on the effectiveness of the design process
	T, TE, SL, EDM
	EN

	4
	Website with tools and analyses
	Website
	The website will contain the reflection tools and guidelines for using these tools.

Additionally the website contains background information on the tools, the outcome of the evaluation of the pilots on appreciation and effectiveness, links to relevant documents (e.g. national teacher standards), publications
	T, TE. SL, EDM
	EN

	5
	Thematic issue of European Journal of Teacher Education
	Publication
	The thematic issue will contain articles which focus on the design of the tools and its effectiveness, on outcomes of teacher quality of the different groups and analyses of national or regional documents.
	TE
	EN


T = teachers, ST = student teachers, TE = teacher educators, SL = school leaders, EDM = educational decision makers

The project partners will contribute to the outcomes by

· Developing the tools (working in subgroups)

· Testing the tools in their home-countries

· Contributing to the evaluative research

· Adapting the tools and translation to the indicated languages

· Contributing to the dissemination in their home-countries and the implementation within their institutions.

3.2
Design of the course

The outcome of the project is a toolbox that can be used in a variety of ways. One of the outcomes however will be the development of an intensive course that can be used with teacher students or teachers. The course design will be tested in an international pilot focusing on teachers in the autumn 2008. The pilot course will be announced in the Comenius Course catalogue, so participants can apply for a grant.

The course will have a duration of 4 days and focus on 30 to 50 participants. The aim of the course is to reflect on teacher quality: identifying quality and indicators for quality. During the course teachers will work in small groups, using the variety of tools that are developed during the project.

3.3 
Mobility of student teachers

In this project no funding for mobility of (student) teachers is needed. Mobility of the participants on the international intensive pilot course will be covered through individual grants (Comenius 2.2). In some of the small scale testing pilots neighbour countries (e.g. The Netherlands-Belgium, Norway-Sweden) can decide to have bilateral pilots. In such cases costs for travel and accommodation will be covered by the participants.

4
Partnerships

4.1
Participating institutions

Co-ordinating Institute: Christelijke Hogeschool Windesheim, Zwolle, The Netherlands

Participating institutes:

1. Windesheim University of Applied Sciences, Zwolle, The Netherlands: School of education. Expertise in initial training of teachers for primary, secondary and special needs education and in-service education. Training department for heads of primary schools. Teacher training through long-distance learning for primary and secondary education.  Involvement in several Comenius projects and international co-operation. Lex Stomp has been the project co-ordinator on the Comeniusproject on scenario writing (Comenius code 112590-CP-1-2003-1-NL-COMENIUS-C21). He will be the project co-ordinator and one of the course leaders of the Comenius intensive course. He is the manager of a large teacher education centre for secondary education. His expertise lies within geography, didactics and learning theories.
2. Karel de Grote Hogeschool, Antwerp, Belgium: Expertise in initial teacher education for primary and secondary education and in-service education, strong co-operation with local schools (primary and secondary). Paul Cautreels has expertise in the area of mentoring teachers. He has been involved in the Scenario writing project. In this project he will be involved in the development of reflection tools using shared experiences (tool 3) and in the Comenius intensive course. 
Ronny Smet is expert in the area of integration of general subjects and in the use of project methods in vocational education. He will be involved in the development of reflection tools using creative and expressive activities (tool 4). 

3. Artevelde Hogeschool, Department of Teacher Training, Gent, Belgium: Expertise in new model of partnership between the teacher training institution and secondary schools and a rich expertise in international programmes (Erasmus programme, projects such as European curriculum for children of migrant workers (87271-CP-1-2000-PL-Comenius-C2), OrienTO (European Social fund) and MOST (118340-CP-1-2004-BE-COMENIUS-C21). Julie de Ganck is expert in pedagogy and psychology and expert on research on European standard development (MOST). In this project she will participate in the development of reflection tools using shared experiences (tool 3).

4. Katholieke Hogeschool Leuven, Leuven, Belgium: Expertise in reflective practice, accreditation of prior and experiential learning and competence assessment. Rita Jeurissen is expert on teacher motivation, linked to organizational variables, professional development of teachers and enhancing self-efficacy. In this project she will be involved in the development of the reflection tool using observations from classroom practice (tool 2). 

5. University of Oldenburg, Oldenburg, Germany: Expertise on initial teacher education and on educational research. Peter Viebahn is expert in the area of psychology, educational research and diversity. He has been involved in the scenario writing project. In this project, he will participate in the evaluative research and the use of the reflection tools with respect to teaching diversity.

6. University of the Aegean, Mytilene, Greece: Wide expertise in Geographical and Environmental Education, in Geographical Information System and Digital Cartography, Natural Hazards’ Management, Exploring Socio-Spatial Phenomena (poverty, migration, population movements, criminality, etc.), Urban and Regional Planning and in geography didactics. Aikaterini Klonari is expert in Pedagogical and Didactical issues, Didactics in Geography,  In-service and Pre-service Teachers’ training in teaching Geography, Creation of Educational Material, ICT -skills, Evaluation of learning outcomes. In this project she will be involved in the development of reflection tools using creative and expressive activities (tool 4) and she will be responsible for translation of the toolbox materials into the Greece language.
7. Hogeschool Utrecht, Utrecht, The Netherlands: expertise in pre-service and in-service teacher training with a focus on approaches such as independent learning and student centred teaching. The faculty has participated in a wide range of international educational projects (Comenius 2.1  projects: INSPIRE, Argonauts of Europe, MICALL, REBELS;  Minerva projects: PRONETT). The Faculty of Education has close links with teacher training institutions and practice schools. Peter Lorist is expert on co-operation with schools, curriculum innovation, teacher quality in vocational education and the management of innovation projects. In this project he will be involved in the development of reflection tools using outside sources (tool 1) 
8. Hogeschool van Amsterdam, Amsterdam Institute of Education, Amsterdam, The Netherlands: Expertise on initial teacher education for primary and secondary education and on innovation in teacher education, strong co-operation with local schools (primary, secondary and vocational), involvement in national networks on teacher education and teacher standards, experience with organization and monitoring of international projects. Marco Snoek is expert in the area of teacher quality, curriculum innovation, educational innovations and teachers as change agents. He is chair of ATEE-RDC CURR-TE, he is a member of the EU Peer Learning Cluster on Teachers & Trainers, representing The Netherlands, he was assisting co-ordinator of the Comenius project on scenario writing and he will be assisting co-ordinator on the teacher quality project.
Annette Dietze is expert on the development of teacher standards, curriculum innovation, communication and competence based didactics. In this project she will participate in the research task group.

9. University of Minho, Braga, Portugal:  Expertise in teaching and researching in the fields of special needs and information and communication technology in education. UM has a large volume of international work in many categories, which reinforce each other and have institutional coherence. The University has a long and sound-based experience in coordinating and participating in several European programmes and initiatives.  Maria Assuncão Flores is expert in Teacher education and professional development; teacher professionalism and identity; teacher appraisal and teaching standards. In this project she will participate in the research task group and she will be responsible for translation of the toolbox material into the Portuguese language.

10. Stockholm Institute of Education, Stockholm, Sweden: Expertise in initial teacher education, in-service education and educational research, strong co-operation with local schools (primary and secondary), involvement in several Comenius projects and international co-operation. Laila Niklasson is expert in teaching & planning, educational research, citizenship and evaluation. In this project she will be part of the research task group. 

11. University of Uppsala, Uppsala, Sweden: Expertise in initial teacher education, in-service education, educational research and innovation in teacher education, development of pedagogies for university teachers, interactive learning and distance learning, strong co-operation with local schools (primary and secondary), involvement in several Comenius projects and international co-operation. Jöran Rehn is expert on curriculum innovation, educational administration and professional development of university teachers. He has been involved in the scenario writing project. In this project he will assist the project co-ordinators and he will be one of the course leaders on the intensive course. Ulla Hagglund is expert in mathematics, pedagogy and didactics. In this project she will be involved in the development of reflection tools using shared experiences (tool 3). Elisabeth Berg is expert in early reading and writing, pedagogy and didactics. In this project she will be involved in the development of reflection tools using creative and expressive activities (tool 4).
12. Liverpool John Moores University, United Kingdom: Expertise in Teacher training, reflective practice, inclusive education, physical education. Joan Stephenson is expert in values education, comparative education, mentoring, evaluation and assessment. In this project she will be involved in the development of reflection tools using observations from classroom practice (tool 2).
13. Middlesex University, London, United Kingdom: Expertise in initial teacher education, in-service education and educational research, strong co-operation with local schools (primary and secondary), broad experience in several Comenius projects and international co-operation. Gillian Hilton is expert in university and school based teacher training.  In this project she will assist the project co-ordinators and she will be responsible for the research task group. Valerie Halstead is expert in university teacher training and international quality expert in initial teacher training. In this project she will be responsible for the development of reflection tools using shared experiences (tool 3) and she will be involved in the Comenius intensive course. Both have participated in the scenario writing project.

14. European Council or Steiner Waldorf Schools, Forest Row, United Kingdom. ECWSE is an international platform comprising 22 national Waldorf Associations, representing 623 schools in Europe. ECSWE expertise is advising, consultancy, advocacy, collating research on Education policies and pedagogical methodologies in the EU Member States. Christopher Clouder is Director of the European Council For Steiner Waldorf Education and head of the Steiner Waldorf Schools Fellowship for the UK and Ireland, and co-founder and facilitator for the Alliance for Childhood. He has a rich teaching experience in educational matters and on cultural evolution. In this project he will participate in the development of reflection tools using outside sources (tool 1).
15. Hogskole i Bodoe, Bodoe, Norway: Expertise in practical professional knowledge, special education, inclusive education, subject didactics, local curriculum development and school development. Elisabeth Nilsen is expert in curriculum theory and school development. In this project she will be involved in the development of reflection tools using observations from classroom practice (tool 2).

16. University of Ostrava, Ostrava, Czech Republic: Expertise on initial teacher education for primary and alternative education (including secondary education), strong co-operation with local schools (primary and alternative); co-operation in national and international networks on teacher education and research of teacher education. Hana Lukašova is expert on teacher education and pedagogy. In this project she will be involved in the development of reflection tools using creative and expressive activities (tool 4) and she will be responsible for translation of the toolbox material into the Czech language.  

17. Charles University, Prague, Czech Republic: Expertise in teacher education and educational research.  Vladimira Spilkova has expertise in educational research and on teacher standards and competences. In this project she will be involved in the development of reflection tools using outside sources (tool 1), she will be involved in the Comenius intensive course and she will be responsible for translation of the toolbox material into the Czech language.

18. Association in behalf of Children and Youth’ Growth at Wroclaw Educational Conception, Wroclaw, Poland: expertise in building and guiding a network of schools on all-round pupils’ development, using a coherent curriculum “From kindergarten to middle school” based on methods of creativeness and arts pedagogy. The Association supports professional development of teachers and headmasters, conducting trainings, organising conferences etc. in contact with the local authorities and promoting performance of the schools. Krystyna Salitra is expert in reform of the educational system, such as “New School”, and in assessment, curriculum, professional advancement, integration of school knowledge, innovative methods of teaching, interpersonal communication. She has participated in the scenario writing project. In this project she will be involved in the development of reflection tools using shared experiences (tool 3) and she will be responsible for the Polish translation.

19. Warsaw University, Poland: Expertise in educational policy, problems tied with educating teachers and their professional development. Elzbieta Putkiewicz is expert in initial teacher education and educational research. In this project she will be involved in the development of reflection tools using outside sources (tool 1) and she will be responsible for the Polish translation. 
20. University of Ljubljana, Slovenia: Expertise in developing and providing in-service teacher training for primary, secondary and higher education. Cirila Peklaj is expert in teacher education, educational psychology, cooperative learning, individual differences in learning. In this project she will be involved in the development of reflection tools using outside sources (tool 1) and she will be responsible for translation of the toolbox material into the Slovenian language.
All participants have been involved in the ATEE/RDC CURR-TE standards project and have therefore expertise on the area of teacher standards. Several have participated in the Comenius project on scenario writing (Comenius code 112590-CP-1-2003-1-NL-COMENIUS-C21).

All participants are expert on the national perspective on teacher quality and teacher standards within their country.

All participants will participate in piloting tools of the toolbox within their own national context and in disseminating the project outcomes within their country.

The amount of participating institutions indicates the strength of the project since it proves the commitment of many institutions and many countries to the aims of the project and the usefulness of the intended outcomes. The wide variety of institutions ensures that a wide variety of national and cultural perspectives will be taken into account during the project and will help to reach a broad dissemination of the project outcomes.

At the same time the amount of participating institutions asks for special attention to the organizational structure of the project. We will work with a co-ordination group of four. Next to the co-ordination group there are 7 task groups: 

Four task groups which are each responsible for the development of one of the tools:

· Task group 1 on tool 1: Reflection tools using outside sources to stimulate reflection (e.g. formal descriptions of teacher quality like national teacher standards; research publications on effective teaching and learning, etc.);

· Task group 2 on tool 2: Reflection tools using observations of classroom practice (e.g. through video recordings of class room practices);

· Task group 3 on tool 3: Reflection tools using shared experiences (e.g. through reflection on ‘your most remarkable teacher’ and diary writing and the exchange of these reflections);

· Task group 4 on tool 4: Reflection tools using creative and expressive activities (e.g. role plays to understand concerns and perspectives of other stakeholders, drawings, use of metaphors, etc.).

The research task group: responsible for the evaluative research.

The course task group: responsible for the design, preparation and running of the intensive Comenius course.
The translation task group: responsible for translations of the toolbox/course materials in Greek, Portuguese, Czech, Polish and Slovenian.
Each of task groups has one task group co-ordinator, being one of the members of the co-ordination group.

To increase involvement and active participation of all participants, two meetings each year are scheduled. These meetings will partly focus on general project co-ordination: sharing progress of the different task groups, tuning of the different tools and safeguarding the coherence of the work of the different task groups. Partly the meetings will be working time for each of the task groups. To reduce the costs of these meetings, two meetings will be connected to the annual ATEE meeting. Therefore the Western European participants will not be funded for these meetings (as they are regular participants to these conferences and joining the project meetings will not lead to increased costs for these institutions). 

In this way the transparency of the project structure is strengthened, active participation is strengthened, divisions of roles and responsibilities are clear and the project can be managed and monitored in an efficient way.

An important context of the project is the cultural diversity of the project participants. This diversity on the one hand involves a complexity having to pay close attention to inclusiveness of the project. Participants of different nationalities, cultures and backgrounds must feel themselves included, respected and valued. Therefore an evaluation in planned at the end of each meeting to ensure that all participants feel at home in the project. As the participants within the project have co-operated before in the context of ATEE RDC CURR-TE, a feeling of mutual trust is already established.

At the same time, the diversity creates opportunities as the cultural richness of the participants can ensure that the toolbox will address teachers and other stakeholders from different cultures. It also will stimulate thorough discussions to clarify concepts that have different meanings in different languages and cultures. For that reason the task group are constructed in such a way that they ensure cultural diversity within each task group.

Involvement of the participants in the task groups:

· Co-ordination group: Lex Stomp, Marco Snoek, Gillian Hilton, Jöran Rehn

· Task group tool 1: Lex Stomp (co-ordinator), Christopher Clouder, Peter Lorist, Cirila Peklaj, Elzbieta Putkiewicz, Vladimira Spilkova
· Task group tool 2: Jöran Rehn (co-ordinator), Rita Jeurissen, Sanja Kalebic, Elisabeth Nilsen, Joan Stephenson

· Task group tool 3: Valerie Halstead (co-ordinator), Paul Cautreels, Julie de Ganck, Ulla Hagglund, Krystyna Salitra

· Task group tool 4: Marco Snoek (co-ordinator), Elisabeth Berg, Aikaterini Klonari, Hana Lukasova, Ronny Smet

· Research task group: Gillian Hilton (co-ordinator), Annette Dietze, Maria Assunsao Flores, Laila Niklasson, Peter Viebahn

· Comenius Course task group: Lex Stomp (co-ordinator), Paul Cautreels, Valerie Halstead, Jöran Rehn, Vladimira Spilkova

· Translators: Maria Assunsao Flores, Aikaterini Klonari, Hana Lukasova & Vladimira Spilkova, Cirila Peklaj, Krystyna Salitra & Elbieta Putkiewicz
4.2
Non-funded institutions

One non-funded institution will participate. This institution is from Croatia which does not participate in the Socrates programme.

21. Filozofski fakultet Sveučilišta u Splitu, Split, Croatia. Expertise in studies of humanities and teacher education. Sanja Kalebic is expert on applied linguistics, teacher training and Croatian perspectives on teacher quality. In the project she will be involved in the development of reflection tools using observations of classroom practice (tool 2).

Financially they will contribute with all the meetings, the project working days and the pilots. This means that they will contribute an estimated amount of 10.000 Euro.
5
Evaluation

5.1
Monitoring and Evaluation

The contact person of the co-ordinating institute together with the assisting co-ordinator are responsible for the monitoring of the project, taking care that the planned results are reached and fit within the time scale and budget constraints of the project-plan. The monitoring takes place during the project meetings and by monitoring at distance (e-mail).

During the project meetings (spring and autumn each year) the progress on the time schedule will be assessed. The teamwork will be evaluated through evaluative reflections at the end of each meeting. Through this the effectiveness of the meetings can be improved during the project.

The progress will be discussed yearly with representatives from the Brussels Socrates office.

5.2
Assessment of output

An external review group will be installed, consisting of representatives of the target groups for the toolbox (teachers, teacher educators, managers and educational decision makers), of experts in the area of teacher reflection and teacher quality and of educational researchers. This review group will be asked to evaluate the design of the tools, the design of the pilot course and the design of the evaluative research. 

The quality of the developed course will be evaluated by running national and international pilots, culminating in research undertaken with course participants. The evaluative research focuses on the learning effects, on the subjective judgments on effectiveness and satisfaction as perceived by the participants and on the interactive design process. Based on the outcomes of this research the reflective tools of the toolbox will be amended before dissemination.

From September 2007 to October 2008 pilots will be run. The evaluative research will take place during this period.

In October 2008, during the evaluative meeting a draft report on the results of the evaluative research will be presented. Based on the ensuing discussions the course design will be adapted. Based on the evaluative research also a comparison will be made how student teachers, teacher educators and teachers in different European countries identify teacher quality. This comparison can give valuable input in the debate on teacher quality and teacher standards in Europe and its member states.

6
Dissemination

6.1
Dissemination activities

During the project a web-site on teacher quality will be developed. On this site the toolbox and its reflective tools will be presented, together with suggestions and examples of the way in which the toolbox can be used to reflect on teacher quality with a variety of stakeholders. This includes the course design for the intensive course. Next to that links to relevant national or European documents on teacher quality will be made available. 

The evaluated and adapted tools of the toolbox will be made available on this web-site. 

The participating institutions will run at least one pilot each within their national context. The pilots can either focus on pre-service teacher education or on in-service professional development courses, focusing on generic reflection on teacher quality or on specific reflection on teacher quality with respect to diversity. Through these pilots a variety of stakeholders in the participating countries will be informed about the project and the toolbox. 

The pilot with the intensive course design also adds to the dissemination. This course also strengthens the European perspective.

The results of the project and the outcome of the evaluative research will be published in a thematic issue of the European Journal for Teacher Education and will be presented at ATEE conferences in 2007, 2008 and 2009. A European audience will be reached through these means. 

The dissemination will be enhanced by providing translations of the toolbox and of the course design of the intensive course in the Polish, Portuguese, Slovenian, Greek and Czech languages.

The resulting course will be published in the Comenius Course Catalogue. The national agencies can support on promotion of the course.

Each participating institution will disseminate the resulting toolbox through its national networks, conferences and journals and through implementation in its own curricula.

6.2
Long-term exploitation

The project will be integrated in the activities of ATEE RDC CURR-TE. In this way there is a permanent network which feels responsible for the long-term exploitation of the toolbox. This strategy already proved successful in another Comenius project (Scenario writing 112590-CP-1-2003-1-NL-COMENIUS-C21). The website will be maintained by RDC CURR-TE. Users of the materials will be invited and encouraged to add their experiences and suggestions to the website.

7
Workplan

	Project: Identifying Teacher Quality: Toolbox for teacher reflection

	Stage in life of project 
	Output / Achievements
	Activities 
	Start and end date of activities
	Partners / Persons involved
	Time input

(person / days)

	Co-ordination
	Progress reports

Final report
	Co-ordination, monitoring, finances, administration, formal reports


	1 Oct 2006 – 31 Dec 2009


	Stomp 

Snoek

Rehn 

Hilton 
	Stomp/19 days

Snoek/19 days

Rehn/5 days

Hilton/5 days

	
	
	Progress Report Brussel
	May 2008
	Stomp

Snoek
	Stomp/1 day (travel + DA) 

Snoek/1 day (travel + DA)

	
	
	Round-up meeting co-ordination group
	Sept 2009
	Stomp 

Snoek

Rehn 

Hilton
	Stomp/2 days (travel + DA) 

Snoek/2 days (travel + DA)

Rehn/2 days (travel + DA)

Hilton/2 days (travel + DA)

	1 Preparatory stage
	Full proposal
	Preparatory meeting
	13-15 Jan 2006
	All
	Done

	
	
	Preparation of the full proposal
	15 Jan- 1 March 2006
	Stomp

Snoek
	Done

	2 Development stage
	
	Planning meeting (Slovenia)
	Oct 2006
	All
	26/3 days (travel + DA)

	
	First version of the toolbox


	Design and development of toolbox instruments
	Oct 2006 – Jun 2007
	Taskgroups Toolbox
	21/3 days 

	
	Website
	Development of project website
	Oct 2006 – Dec 2006
	Contractor
	

	
	
	Progress meeting
	March 2007
	All
	26/3 days (travel + DA)

	3 Pilot stage
	Pilots with toolbox in variety of contexts and countrie
	Planning of pilots (at least one in each participating country)
	May 2007 – Sep 2007
	All (responsible for pilot in home-country)
	26/1day

	
	
	Running pilots
	Sep 2007 – Sep 2008
	All (responsible for pilot in home-country)
	26/1 day

	
	
	Progress meeting (UK)
	Aug 2007
	All
	26/3 days (travel + DA)

	
	
	Progress meeting and preparation Comenius course
	March 2008
	All
	26/3 days (travel + DA)

	
	
	Running Comenius intensive course
	Sep 2008
	Taskgroup Comenius intensive course
	Stomp/7 days (travel+DA)

Cautreels/7 days (travel+DA)

Rehn/7 days (travel+DA)

Halstead/7 days (travel+DA)

Spilkova/7 days (travel+DA)


	4 Evaluation stage
	Evaluative research design
	Design of the evaluation instruments
	May 2007 – Sep 2007
	Research group
	Hilton/1 day

Viebahn/1day

Dietze/1day

Flores/1day

Niklasson/1day

	
	Evaluation data
	Collection of data
	Sep 2007 – Sep 2008
	Research group
	Hilton/1 day

Viebahn/1day

Dietze/1day

Flores/1day

Niklasson/1day

	
	Evaluation report
	Analyses of evaluation data
	Oct 2008
	Research group
	Hilton/2 days

Viebahn/2days

Dietze/2days

Flores/2days

Niklasson/2days

	5 Revision stage 
	Revised toolbox
	Evaluation meeting
	Oct 2008
	All
	26/3 days (travel + DA)

	
	
	Revision of toolbox instruments
	Nov 2008 – Jun 2009
	Taskgroups Toolbox
	21/3 days

	
	
	Translation
	Jun 2009 – Sep 2009
	Translators
	Klonari/3 days

Flores/3 days

Lukasova and/or Spilkova/3 days Salitra and/or Putkiewicz/3 days

Peklaj//3 days

	6 Dissemination stage
	Disseminated toolbox
	Dissemination through workshops on national and international conferences
	Sep 2008 – Sep 2009
	All
	26/1day

	
	Redesigned website
	Redesign of the website
	Jun 2009 – Sep 2009
	Contractor
	

	
	Analysis of teacher quality as perceived by participants on the pilots
	Analyzing teacher quality outcomes of the pilots
	Sep 2008 – Sep 2009
	Research group
	Hilton/1 day

Viebahn/1day

Dietze/1day

Flores/1day

Niklasson/1day

	
	
	Final (editorial) meeting
	March 2009
	All
	26/3 days

	
	Thematic issue of European Journal of Teacher Education


	Writing papers on the experiences and outcomes of the pilots and on the teacher quality analysis
	Sep 2008 – Sep 2009
	Research group
	Hilton/1 day

Viebahn/1day

Dietze/1day

Flores/1day

Niklasson/1day


8 
Transversal policies
The project contributes to some of the transversal policies of Socrates and to the priorities of the Lisbon strategy:

· Tackle the future challenges to education and training systems and lifelong learning:
The main focus of the project is to contribute to teachers’ lifelong learning by increasing their awareness of teacher quality. Lifelong learning presupposes reflective practitioners who have a clear awareness of and ownership to their professional quality. Teachers’ self-awareness of their professional quality can strengthen their self-esteem, their involvement in debates on teacher quality and teacher standards and contribute to the status and image of the profession. This awareness plays an important role in attracting, developing and retaining effective teachers (OECD, 2005).

Teacher quality plays a key role in national and European policies on education and training systems. On the EU level, as part of the Education & Training 2010 Agenda, the importance of teacher quality is expressed in the activities of Expert Group A, in the final product of this expert group ‘Common European Principles for Teacher Competences and Qualifications’, and in the activities of the peer learning cluster on Teachers & Trainers. Other European initiatives on teacher quality are, for example the activities of the European Network on Teacher Education Policies ENTEP, focusing on the quality of the ‘European’ teacher, the ATEE conference 2005 (with the theme ‘Standards for teachers and teacher educators’) and the invited European seminar on standards for teachers in Europe (Amsterdam, 24-25 October 2005). Next to these European initiatives there is a wide variety of national policies and projects focusing on teacher quality and teacher standards. In these European initiatives and also in many of the national initiatives, teachers are not involved as participants. This might lead to a reduced ownership of teachers to their own professional standards. 

School improvement can only be effective when teachers play an active role as educational designer and innovator, responsible both for the quality and effectiveness of their teaching and for their professional development.  Awareness of their professional quality and of concerns of other stakeholders are prerequisites for this active role.


· Promote social and economic cohesion: 
The project design involves both the use of the toolbox in a generic way (focusing on teacher quality in general) and in a more specific way (focusing on teacher quality with respect to teaching in classrooms with a wide diversity of pupils). This design is chosen because learning styles and preferences of teachers differ. 
The pilots do not only give the opportunity to test the toolbox in two different ways of teacher reflection, but also give the opportunity to address one of the most crucial challenges to the European society and the contribution teachers can make to that challenge: the social coherence of society. 
In the multicultural European society, education plays a crucial role in developing respect and tolerance. This asks for high competences of teachers in handling diversity in classrooms, in challenging and engaging all pupils and avoiding early school leave. Early school leave is one of the major benchmarks in the Education & Training 2010 programme. Early school leave largely depends on social-cultural backgrounds of pupils. This connects to the Lisbon priorities: to stimulate the development of approaches to encourage teachers to develop new pedagogical methods to increase motivation of all pupils.
The toolbox can both stimulate the awareness of teachers on teacher quality connected to teaching and motivating pupils in classrooms with a wide diversity of pupils and give indicators for what teachers view as essential aspects of teacher quality in teaching in classrooms with a wide diversity of pupils.

· Promote the recent enlargement of the Union;
The participants on the project represent a wide variety of old and new member states and of candidate member-states. This variety will stimulate mutual understanding of the variety of educational contexts in the different countries ànd awareness of shared perspectives and common grounds.  The Comenius intensive programme that will be run as a pilot will also focus on this wide variety with the course participants. 
Participation in the project and in the Comenius pilot course also will promote teachers’ language learning, thus stimulating teachers’ confidence in their language skills and stimulating teacher mobility in Europe.
9 
Other aspects

The involved institutions take part in an existing and active network: Research and Development Centre on Curricula in Teacher Education of the ATEE. This network has proven to be active and stable. The participating persons have been active in this RDC for several years now.

The RDC has already started activities on teacher standards and teacher quality in 2004. Therefore there is a clear common base for the work within the project and the commitment of the participants to the theme of this project has been proved.

The amount of participating institutions indicates strength of the project since it proves the commitment of many institutions and many countries to the aims of the project and the usefulness of the intended outcomes. This commitment is also shown in the efforts to reduce the budget of the project while maintaining a strong and effective project structure through regular meetings. Reducing of the total project budget will be done through increasing the contribution of the participating institutions:

· The funding of travel and accommodation of two of the six regular meetings of the project team will be an institutional contribution of the institutions from the Western and Northern European countries 

· The funding of the translation of the toolbox materials will be an institutional contribution of the institutions from the Eastern and Southern European countries.

The choice of participants ensures a close connection to relevant projects and activities:

· EU Peer Learning Cluster Teachers & Trainers: one of the project co-ordinators is members of PLC Teachers & Trainers. This ensures that the concerns and recommendations of this PLC can be immediately taking into account in the project.
· MOST Comenius 2.1 project on Mobility and standards for teachers. The Artevelde Hogeschool which is the co-ordinating institution in the MOST-project also participates in this project. The outcomes of the MOST project can be fed easily into this project.
· Scenario Writing Comenius 2.1 project on using scenario writing in education: The participants on the Scenario writing project are all involved in this new project. The expertise both with respect to the use of scenario writing in in-service teacher training and with respect to running Comenius projects is available in this new project.
· DTMp Comenius 2.1 project on developing a differentiated teaching Module for primary school trainee teachers: The Hogeschool van Amsterdam is involved in the DTMp Comenius 2.1 project which focuses on developing a teacher module which helps students to respond to pupil diversity. In this project teachers have been interviewed to identify what quality teachers need to respond to pupil diversity. This result can be directly used within this project.
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